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1. We agree that the concept of information literacy is important and should be developed in all sectors of education.

2. We agree also with the petitioner that information literacy is not to be equated with or subsumed into ICT: we acknowledge that there is risk of these discourses becoming confused in some public debate.

3. The petitioner ignores the roles of primary and nursery schools in promoting information literacy and therefore appears to assume that their contribution cannot be of significance. 
4. Although the petitioner refers only to secondary and higher education, he focuses his attention solely on provision in secondary schools without considering the contribution or responsibility of higher education.

5. This approach exemplifies a more general lack of awareness of Scottish school education.

6. Firstly there is and never has been any national curriculum in Scotland’s schools; there is no desire on the part of any group involved in school education to establish any such national curriculum nor any apparent intention by the Executive so to do.

7. Secondly the development of information literacy as described by the petitioner is already central to practice at most levels of education in Scotland.

8. The 3-5 Curriculum which provides guidance to early years educators makes it clear that a key role of nursery education is the development of skills and dispositions which will encourage young children to explore their world, to seek information about their world, to articulate this information and to evaluate it.

9. Within the 5-14 Programme which covers all of primary and the first two years of secondary education:

a. the 5-14 Guidelines for English language include strands on listening for information, talking to convey information, audience awareness, reading for information, functional writing, and awareness of genre (which helps develop understanding of the text)

b. the 5-14 Guidelines on mathematics include information handling (which includes a considerable emphasis on the use of graphical information) and problem solving (which requires the selection of appropriate data from a context)

c. the 5-14 Guidelines on Environmental Studies include within the social subjects (in addition to work on such specific issues as reading maps and assessing the relevance and quality of evidence) specific strands on identifying sources of information, selecting relevant information, processing information, evaluating information and reporting in various formats

d. the 5-14 Guidelines on Environmental Studies include within technology a requirement to research, analyse and evaluate

e. the 5-14 Guidelines on Environmental Studies include within the sciences a requirement to obtain information from experimentation, evaluating the quality of experiment and reporting in a variety of formats, with particular reference to graphical presentation

f. the 5-14 Guidelines on ICT include strands on collecting and analysing, searching and researching and communicating and collaborating.
10. Information literacy is also central to the Standard Grade programme in that almost all subjects contain a compulsory assessable outcome with a title such as information handling, problem solving or evaluation, which requires young people to develop and use the sorts of skills described by the petitioner as aspects of information literacy.

11. A similar statement can be made of  courses within S5/S6 National Qualifications; in addition to the inclusion of such skills within a number of courses it is also possible to develop these skills through dedicated communications, literacy and problem solving units at all levels; within these it should be noted that these titles adopt a broad definition of literacy or numeracy with a strong stress on information handling.  Communications, numeracy and problem solving are three of the five core skills which is intended all young people should develop.

12. A Curriculum for Excellence which is currently being developed to ensure a consistent experience for all school pupils and students from 3 to 18 specifies four outcomes for all young people: that they be successful learners, confident individuals, responsible citizens, and effective contributors to society.  Among the elaboration of these concepts it is explicitly stated that this requires that school pupils are able to:

a. use literacy, communication and numeracy skills

b. use technology for learning

c. communicate in different ways and in different settings

d. think creatively and independently

e. make reasoned evaluations

f. apply critical thinking in new contexts

g. link and apply different kinds of learning in new situations

h. make informed choices and  decisions

i. evaluate environmental, scientific and technological issues

j. develop informed, ethical views of complex issues.

Such abilities appear to be closely linked to the petitioner’s concept of information literacy.

13. The five National Priorities which inform improvement planning at all levels of the school education system are: Achievement and Attainment; Framework for Learning; Inclusion and Equality; Values and Citizenship; and Learning for Life.  While all seek to promote a better education for all pupils the last and first in particular contain objectives which are directly related to the promotion of information literacy.
14. A Curriculum for Excellence has as a central theme that of lifelong learning, a concept to which the petitioner is evidently committed.  There is a difference in emphasis in that A Curriculum for Excellence argues that each stage of school, while supporting further learning, is valuable in its own right, while it appears to be the petitioner’s implicit view that school is primarily a preparation for later study and learning.

15. Within these policies and programmes teachers, advisers, and staff in teacher education institutions, supported by education authorities and SEED, have done a great deal of work to extend and develop practice within and outwith the classroom which relates to information literacy.  This is regularly reported in the educational press in Scotland and in professional journals and is regularly showcased at events such as SETT.

16. There is clear evidence in the OECD PISA studies of literacy and mathematical literacy that 15 year olds in Scotland attain very highly in comparison with OECD members in both these areas; it should be noted that the definition of these two terms by the OECD is such as to include much of what the petitioner describes as information literacy.  

17. It is surprising that the petitioner, in seeking information on policy on information literacy in Scottish schools, makes no reference to such sources as SEED or Learning and Teaching Scotland who could have provided detailed information on curriculum policy and practice or to SQA who are responsible for the Arrangements for national qualifications, or to HMIE who could have provided an overview of practice in this area.  

18.  In conclusion, we agree strongly with the petitioner’s desire to improve information literacy and we would not wish to be complacent but we believe him to be very selectively informed on the current position in Scottish schools.  We would therefore argue that his proposed solution is unnecessary given policy and practice in this field in Scotland’s schools and the opportunities available to support schools in improving their practice.
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